
Early Years St Catherine’s 

INTENT 

We get to know all children and meet their needs 

Our curriculum intends to develop the whole child, focus on key areas of development for the cohort and meet the needs of all  individuals. Our 
demographic and trend information informs us to focus on: communication and language and personal, social and emotional needs. These areas 
are therefore woven into the curriculum and prioritised all day everyday. We invest time to get to know children and meet the ir needs. For our 
2021-2022 cohort, our curriculum intends to also specifically focus on: Communication and Language, Physical Development, Personal, Social 
and Emotional Development and the teaching of reading (love of reading, phonics and comprehension). The cohort’s unique needs have been 
taken into account when designing our curriculum provision as well as the impact of school closures since March 2020 (*see cohort intake 
information). We continuously reflect on how to best meet the needs of our children and families and as a result our implementation changes. 

This also includes how the environment is adapted to support all children, and how our long term plans change to reflect the needs of the children. 
The prime areas of learning also are key priorities for our children. 

Our curriculum is underpinned by a ‘low floor - high ceiling’ approach so all children can access the same curriculum opportunities. Children are 
supported in different ways from their varying starting points. The curriculum is carefully constructed and presented so children can: practice and 
master skills, develop independence, build learning on prior knowledge, and remember key skills and concepts to solve problems. Our approach 
includes revisiting and building on learning so it ‘sticks’. We take the children from where they are and build their learning in the next logical way 
as we unpick what children need and respond. The role of the adult varies considerably depending on the situation and the child. We have a 
careful balance of adult led and child initiated provision, which is amended and changed throughout the year to reflect the needs of the children. 

Our curriculum intends to inspire children which leads to more play and more talk which supports our prioritised areas. We aim for happy children 
who follow their individual interests and passions and form lasting relationships with adults and peers. We aim for all children to have self-
confidence and voice their thoughts and opinions confidently. Our rich, inclusive curriculum reflects children’s needs and in terests, and guarantees 
diverse experiences - providing equity for all. No child is ‘left behind’. Ever. 

IMPLEMENTATION 

We do what is needed at the time so all children thrive 

We have developed a long term plan in all areas to ensure a progressive and purposeful curriculum. Then through effective formative and 
summative assessment, the curriculum is then adapted throughout the year so it meets the needs of all learners - including the disadvantaged 
and those with SEN. We have used the EYFS curriculum to create a map, but knowing the children allows us to decide which route we need to 



take. Our curriculum content also includes: focusing on key events throughout the year, providing experiences which may form mini projects and 
reflects the interests of the children (we are flexible). Adults build relationships with children and use formative assessment to inform curriculum 
provision and implementation. We also use information from wider areas such as: previous settings, family, specialists or agencies. We have a 
timetable that allocates time to different subjects, as well as providing ‘flexible’ sessions to focus on key priorities and the interests or needs of 
the cohort. As the needs of the children change, so does the time spent in each session but generally the structure of the day remains similar so 

the children are used to routine and opportunities to focus on our key priorities are rooted in the pattern of the day. 

Play is an integral part of our curriculum delivery. We have a careful balance between adult led and child initiated activity. We ensure the times 
that are spent as a class, group or 1:1 are purposeful so there is clear rationale why the session is taking place rather than quality play.  All areas 
of the curriculum have adult directed sessions when needed. Children then further explore, enhance and develop these skills in a purposeful, 
well-resourced environment. Children make their own choices to follow their interests and passions. During active learning children learn about 
themselves, others, the world around them and explore and apply key skills. During adult-led sessions, the adult is the expert and imparts 
knowledge as well as sow seeds of inspiration. The role of the adult varies depending on the needs of the child and children - from questioning 
to deepen thinking, providing narration to help a child understand, providing models and frames to scaffold learning or observe to assess and 
plan learning opportunities at that moment or in the future. Adults are constantly ‘teaching’ all day everyday regardless whether it is active learning 
or adult led. Written observations are recorded for a purpose which impacts the future of the child/group of children. We prioritise engagement 
and only capture information for a reason. Feedback is specific so children can learn effectively. By the end of the summer term, the needs of 
the children are communicated so can be built upon effectively in year 1. 

Our inclusive approach includes: getting to know all children, building strong parent engagement, observing the children and discussing needs 
as an EYFS team (and inclusion team when relevant). We also refer back to parents for a greater insight and their opinions and we all work 
together to come up with the right support for the family and child. The children with higher levels of need may require more support and 
specialist/life long support. We aim to identify needs early on to support children and families in the best way possible. This inclusive approach 
also commences during the transition period to our school, a transition period can be up to 14 month+ prior to a child starting EYFS so it is as 
smooth as possible. We also use well-researched and meaningful interventions to support individuals when needed. 

IMPACT 

We reflect on the impact our provision has on individuals and continue to adapt 

The impact of our provision is: rooted in quality formative assessment, knowledge of the child (and family), how individuals learn, and a 
progressive curriculum model. We continuously reflect on what we do and the impact it has, and knowing each child is vital so we can assess 
the impact our provision is having on individual children. We have a rich curriculum so all children have the opportunity to meet the age related 
standards by the end of the year. We have 4 internally devised ‘checkpoint indicators’ to reflect on all children’s progress and further monitor 
progress against our curriculum: 1) before a child starts in September and is part of the transition information. 2) October half term in and also 



incorporates the statutory baseline tools. 3) February half term. 4) June final assessment against the Early Learning Goals (handover in July to 
year 1). Additionally, at the end of each term the progress and areas to target/develop are also reflected upon and changes to are made. 
Throughout the year, those children we have identified needing specialist or targeted provision are also assessed against relevant goals and 
provision adapted on a case by case basis. Adults in our Early Years setting will know where children are and be able to share this information 
with families, school staff and external visitors. A child’s individual learning journal will provide a further layer of a child’s attainment and progress 
by giving a snapshot of their life. Therefore, the learning journal will support conversations with staff, specialists, professionals, outside agencies 
and also support judgements for individual children in our care (they will not be the sole source of information when judgements are made). A 
learning journal will include a snapshot of what children can do when they first start so we can accurately assess the impact our curriculum is 
having for individual children - it continuously will capture and celebrate what a child can do. 

 

The characteristics of effective learning  

Playing and exploring 
• finding out and exploring  
• using what they know in their play 
• being willing to have a go  

Active learning  
• being involved and concentrating 
• keeping on trying  
• enjoying achieving what they set out to do  

Creating and thinking critically 
• having their own ideas 
• using what they already know to learn new things 
• choosing ways to do things and finding new ways 

 



 

 

 



 

 



Mathematics Curriculum 

We use a maths mastery approach which prioritises children having practical mathematical experiences. We use a ‘concrete, pic torial and then 

abstract’ mastery concept to structure learning within lessons. Children have ‘concrete experiences’, which can then lead to pictorial 

representations in order to apply and understand abstract concepts (e.g. we make, we draw, we use numbers). Learning centres around ‘low 

floor high ceiling’ activities so all children are supported and challenged. Children are also encouraged to explore and deve lop their divergent 

thinking strategies so they can solve problems in more than one way and solve problems practically. Our maths approach is influenced by: 

research into how children develop early maths and counting, key principles from the ‘Maths, No Problem!’ (MNP) mastery scheme (currently 

used in years 1-6) and experiences gained from being part of the Math Matrix Hub. Our main implementation is via Maths, No Problem! (which 

has been newly developed for EYFS so is on a trial basis), Numberblocks and some ‘White Rose’ materials. When appropriate we use books 

and games to support conceptual understanding, engage children and make maths real and purposeful. In addition to opportunities in active 

learning, we teach maths 4 times per week during whole class or large groups sessions. Every session includes at least one aspect of the ‘5 

counting principles’ to continuously support children’s understanding of number. Maths is also embedded in the environment. Our provisional 

maths curriculum has been broken down into key concepts and sequences to carefully build secure understanding. Additionally, our long-term 

plan is always adapted to meet the needs of the cohort and will continue to change as we use MNP.  

 

 


